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Beginner Reader Introduction

Once a reader is comfortable with elements defining the emergent stage of
reading, they transition to become a beginner reader. Children in this stage transition
from simple, predictable reading materials to less predictable ones. Because of this,
children start to learn how to build their sight vocabularies and strategies for figuring out
unfamiliar words. Using decodable texts in the classroom is one of those ways for
students to learn decoding skills for unfamiliar words. Beginner readers are slow when
reading non-memorized texts, and are often described as word-by-word readers
because of this lack of fluency. It is expected to see beginner readers read aloud to
themselves slowly while fingerpointing to store each word in memory as they read.
Children in this stage will transition from being partial alphabetic spellers (often lacking
vowel knowledge) to full alphabetic readers, which will eventually lead to increased
development of sight words. One strategy for beginner readers to keep track of known
sight words early in this stage are word banks. Word banks are collections of written
words individual to each student that they know automatically. Students may practice
with these to increase fluency, and eventually phase out the word bank once they no
longer need it due to an abundance of words known by sight.

Beginner readers are letter name spellers. Their writing is often readable to
anyone who understands the logic of their letter name strategy. These spellers often are
comfortable with letter-sound correspondence and beginning and ending sounds, but
are still confusing vowel sounds. During this stage, they will typically learn medial
vowels, blends, and digraphs. While their writing isn’t fluent and these students may

need help as they begin to mark sentences and use invented spelling, it is still very
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beneficial for beginning writers to write often. This may take the form of journal/story

writing, writing for sounds, pattern writing, or interactive writing. Introducing them to the

traits of writing during this stage can also help create a strong foundation to their writing

for years to come.

Materials & Preparation:

Fluency
Re-reading in Small Groups

e Book bins with level appropriate options chosen by each student

Introduction

. Gain attention/hook: Ring bell and tell students it’s time for

reading. Ask them to get out their book bin for easy access.

. Activate prior knowledge, make connections: Ask students

to think of the books they have been reading independently
this week. Does anyone want to share about their book or
make a book recommendation?

. Set purpose: Read learning target aloud to students, “I can

re-read a book fluently to a partner.” Ask students to repeat
it back to me.

Instruction

Ask students to meet with their weekly reading partner in a
spot in the classroom that is comfortable to them to read.
Have them choose a book from their book bin that they
have already read through at least once this week.
Students should take turns reading their book to their
partner. One student will read a page, the other student will
listen. The listener will then point out one thing they noticed
on the page. Then the next student will read a page of their
book, and the new listener will point out something they
noticed.

To differentiate, if students want to add on an extra layer,
they may choose an emotion from a pre-cut deck of cards
to read with for each page.

If students finish their book with their partner early, they
should re-read to themselves with a “fluency phone”.

Lesson Closure

Ask students to return to their seats. Does anyone want to share a
vocabulary word they found interesting in their book or in their
partners book?
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Materials & Preparation:

Word Bank
Word Bank Word Hunt

e Students need access to their individual word banks
e Copy of Fox in Socks

Introduction

1. Gain attention/hook: Ring bell and ask students to gather on
the carpet for a read-aloud.
Activate prior knowledge, make connections: Ask students

2.

what sound does a short “0” make? What are some words
that have that sound in them?
Set purpose: Read learning target aloud to students, “I can

recognize a short “0” in words.” Ask students to repeat it back
to me.

Instruction

Read the book Fox in Socks to the class, pointing out the
sounds that are appearing often.

After the read aloud, ask students to get out their word
banks and find a comfortable area in the room to work.
Ask students to first read through their word bank words
with a partner.

Next, have them go on a word hunt with their individual
word banks for words with the short “0” sound, and
separate them from the others. Then, ask them to read
these aloud.

As an extension, they may sort for other vowel sounds we
have gone over, maybe short a and e.

Lesson Closure

Pass out sticky notes. Ask students to write down their favorite
word with a short o on the sticky note and stick it to our anchor

chart.
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Word Study/Phonics

S Blend Four in a Row — Small Group Center
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Materials & Preparation:
e Four in a Row Game Board, 2 different colored chips to mark spaces for each

pair

e https://drive.google.com/file/d/102A6fTthTAVYHo5CYD3ywYyYnMpoA sd/view?

usp=drivesdk link to game board

Introduction

1. Gain attention/hook: Timer sounds to transition small groups to
the next center. Welcome the next small group to the teacher
table, and tell them we will be working on s blends.

2. Activate prior knowledge, make connections: Remind students
of how we have been talking about S blends. Can we think of
any examples?

3. Set purpose: Read learning target aloud to students, “I can
identify S blends at the beginning of words” Ask students to
repeat it back to me.

Instruction

e Read through the various S blends, asking students to
repeat back to me. For example, | would sound out “S-K”,
students repeat, then say an example such as “skip”, and
then students repeat that back.

e Introduce the S blend 4 in a row game. Each student will
have a set of colored counters, and will pull a card from the
deck. They will then place one of their counters on 1 space
showing a word starting with that blend, and then read the
word aloud. First to get 4 in a row wins!

e Split group into smaller groups of 2-3 if needed. | will
observe and assess while they play the game to check
matching blends to words and pronunciation.

Lesson Closure

With 3 minutes left on the small group timer, | will ask students to
finish their last 3 turns. We will then close on reflecting what we
learned, asking each student to say 1 thing they learned or 1 thing
they still have a question about.
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Writing
Everyday Objects

Materials & Preparation:
e Email parents a few days prior to ask them to have their child bring in a special
everyday object.


https://drive.google.com/file/d/1O2A6fTthTAVyHo5CYD3ywYyYnMpoA_sd/view?usp=drivesdk
https://drive.google.com/file/d/1O2A6fTthTAVyHo5CYD3ywYyYnMpoA_sd/view?usp=drivesdk
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e Copy of Wilfred Gordon McDonald Partridge

Introduction

1. Gain attention/hook: Ring bell and ask students to gather on
the carpet for a read-aloud.

2. Activate prior knowledge, make connections: Ask students to
think of things in their life that are special to them. Tell them
that we are going to read a book about special objects and
memories.

3. Set purpose: Read learning target aloud to students, “I can
write about an object special to me.” Ask students to repeat it
back to me.

Instruction

e Introduce the book Mildred Gordon McDonald Partridge.
Show the title page, author, and back cover.

e After reading, discuss how objects can bring up memories,
just like they did for Miss Nancy.

e Hold up my special objects brought from home — for
example, a ticket from my favorite concert and a pair of
funny socks given by my grandfather. Explain why these
are treasures to me because of the memories they bring
up.

e Have students go back to their table groups and share their
special objects they brought from home (if they didn’t bring
something, ask them to be able to describe something from
home or find something special to them in the classroom).
Students should share what their object is and why it’'s
special to their table group members.

e Once all students have shared, ask them to draw it and
write about their object and why it's special.

e While students write, | will be circulating the room, helping
those who need it.

Lesson Closure

To close the lesson, | will tell students that everyday things can be
the starting point for a great idea when writing. Ask for 3
volunteers to explain 1. What did we learn today?, 2. So what?, 3.
Now what?
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Comprehension
Read-Aloud for Beginning/Middle/End

Materials & Preparation:
e A Chair for my Mother copy
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e Paper, scissors, pencils, and drawing materials

Introduction

1. Gain attention/hook: Ring bell and ask students to gather on
the carpet for a read-aloud.

2. Activate prior knowledge, make connections: Ask students if
they have ever wanted something, or wanted to get
something for someone else, but it was too expensive.

3. Set purpose: Read learning target aloud to students, “I can re-
tell a story by explaining the beginning, middle, and end.” Ask
students to repeat it back to me.

Instruction

Introduce A Chair for my Mother by reading the title, author,
and asking students to make predictions about what the
story is about from the cover and title.

After taking a few student predictions, read aloud the book,
stopping to emphasize any difficult vocabulary. Stop
halfway through to check predictions again.

Once finished with the book, write beginning, middle, and
end on the board. Ask students to turn and talk with their
weekly carpet partner to discuss events that happened in
the beginning, middle, and end of the book.

Then, send them back to their seats to work on a foldable.
Pass out a blank sheet of paper to each student and have
them get out their scissors, a pencil, and drawing materials.
Model creating a 3 panel foldable

Ask students to draw pictures on the front, and write on the
inside to demonstrate what happened in the beginning,
middle, and end.

Lesson Closure

Once students finish up, they may share with their table groups to
discuss what is similar and what is different about their foldables,
and also discuss what they learned from the book.
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