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Emergent Reader Introduction

The emergent level reader is not yet capable of conventional reading and writing.
However, they are gradually acquiring rudimentary skills in both areas throughout the
early, middle, and late emergent stage. Emergent readers are typically children in
preschool or kindergarten, and beginning to imitate and experiment with written
language. Reading skills will fluctuate from pretend reading (spontaneous retelling of a
story while turning pages), to memory reading (accurately reciting the text from
memory), to pre-alphabetic reading (identifying a few words or identifying signs in their
environment). Writing and spelling skills move from scribbling and drawing (lack
directionality and don’t serve a communicative function) to letter-like and random letters
(resemble circles and lines of letters, or loops of cursive) to salient or initial sounds
(once they understand the alphabetic principle) to partial alphabetic letter names (using
letter names to indicate their sound) to developmental spelling (aka invented spellings,
but they change and mature as children learn).

Because of the diverse abilities of emergent readers, supporting them in the
classroom requires flexibility and a positive, encouraging environment to get students to
reach their full potential. Oral language skills are one component that should be
nurtured. Teachers should encourage language development through consistently using
more sophisticated synonyms for the common language of everyday routines as well as
for topical interests. Teachers should also consistently read books aloud that introduce
new vocabulary. Vocabulary introduced should be words that can be regularly used in
the classroom or words that will show up in other books or follow a theme. Vocabulary

can even be used for concept sorts in order to introduce groups of categories with
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meaningful associations. Sorting words is an instructional component that will extend
through various student skills and levels of development.

Learning to read and write starts with learning the alphabet. Before students
even start learning the sounds of letters, they first learn the names of letters. This can
be difficult for young children, as print is one of the few things in life in which direction
makes a difference. As stated in Words Their Way, in the three-dimensional world, a
chair is a chair whether you approach it from the front or the back, from the left or the
right. Not so with letters: Abis ab and a dis a d. Learning the distinguishing
characteristics of letters is just one of the things emergent readers must do. Other
instructional categories for the emergent reader include learning about the concept of
word in text (COW-T), which is the ability to fingerpoint or track printed words in text
while reading from memory, phonological awareness skills, which are the ability to
identify various sound segments of speech, letter-sound knowledge, which helps
students produce partial phonetic spellings, and concepts about print, which shows us
the many purposes print serves in our lives.

The daily management of emergent literacy instruction should include whole
groups (using read-alouds, modeling, vocabulary development), small groups (provides
differentiated instruction), and literacy centers (provides additional practice for the
individual). The activities and lesson plans below are examples of just some of these

concepts at work.
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Oral Language Development, Concepts, and Vocabulary

Interactive Read-Aloud - The Bad Seed

Materials & Preparation:
e Copy of The Bad Seed

Introduction 1. Gain attention/hook: Ring bell and ask students to gather
on the carpet for a read-aloud.

2. Activate prior knowledge, make connections: Ask students
if they have ever heard of the expression of someone being
a “bad seed”. What does that mean?

3. Set purpose: Read learning target aloud to students, “I can
explain what a decision is, and relate it to my life.” Ask
students to repeat it back to me.

Instruction e Waitch the video trailer for The Bad Seed:

https://youtu.be/1|Olvsf1pK8 After watching, ask students to
predict what will happen in the book.

e Read to page 11. Have student predictions changed from
their trailer predictions?

e Vocabulary: mumble, unremarkable, humble, pointless,
decision. When | encounter these words in the text, write
on the board, and briefly define.

e After finishing the book, ask students if they have ever
made a decision to change something in their life, or learn
from a mistake they made. Turn and talk to a partner first,
and then share with the class. Overall, do we think people
can change? What did we learn from the book?

e Return to the vocab words. Sound out each phoneme while
pointing to the word on the word, and ask students to blend
it together.

e Reuvisit where each of these words was used in the books,
and read the sentence again.

e Ask students to illustrate these words on a worksheet under
the written words. May include drawing and/or words to
depict the definition, whatever meaning they get from the
words.

Lesson Closure

Pass out exit tickets for students to rate their understanding of
each of our vocabulary words (red, yellow, or green), and write 1
thing they learned.

References

Bear, D. R., Invernizzi, M., Johnston, F. R., & Templeton, S.
(2020). Words their way: Word study for phonics, vocabulary, and
spelling instruction (7th ed). Pearson.

(p. 121)
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Phonological Awareness (Rhymes, or syllables)
There’s a Wocket in my Pocket
Materials & Preparation:
Copy of There’s a Wocket in my Pocket. Paper for students to write and draw.

Introduction 1. Gain attention/hook: Ring bell and ask students to gather
on the carpet for a read-aloud.

2. Activate prior knowledge, make connections: Ask students
“What have we learned about words that rhyme?” “Can |
hear some examples?”

3. Set purpose: Read learning target aloud to students, “I can
invent my own rhyming words”. Ask students to repeat it
back to me.

Instruction e Read There’s a Wocket in my Pocket aloud to the class.
After reading, ask if all the words in the book were real or
invented. Explain that even though the creatures were
made up, they still rhymed with the locations they were
found in!

e Write on the board “Wocket” underneath “Pocket”. Ask
what students notice about the two rhyming words. Do this
with 2 more examples from the book, and get student
feedback on what they notice about the pairs of words.

e Create a classroom Dr. Seuss book! Give each student a
page where they will write a classroom location and a
rhyming creature. They can choose any item for the
creature to be in/on/under. Then, they will illustrate the
imaginary creature where itis.

e Students may create multiple pages or work with partners.

e Once everyone has at least 1 page completed, | will collect
the pages and bind them together into a book to read with
the class. Students will have the chance to read their page
to the class.

e | will keep the class book in the classroom library with the
Dr. Seuss version for students to reference.

Lesson Closure | Ask the class what we learned about rhyming words today, and
choose a few student volunteers to share.

References Bear, D. R., Invernizzi, M., Johnston, F. R., & Templeton, S.
(2020). Words their way: Word study for phonics, vocabulary, and
spelling instruction (7th ed). Pearson.
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Alphabet Activity
Font Sort

Materials & Preparation:

Font sort worksheet printed for pairs of students.

Link to created worksheet:

https://drive.google.com/file/d/1My rgkIAAZrUSXcKPdXixX9T8CA|RXGg/view?usp=sha

rn

Various magazines and newspapers for extension activity. Students must use scissors.

Introduction

Gain attention/hook: Ring bell and tell students it’s time to talk
about letters.

Activate prior knowledge, make connections: Ask the class how
they see letters represented in their life. Do they always look the
same?

Set purpose: Read learning target aloud to students, “I can group
together the same letters in different fonts.” Ask students to repeat
it back to me.

Instruction

e Introduce how letters can look different depending on what
font we use.

e Explain how there are certain defining characteristics about
letters that show what the letter is.

e Write Bb, Ff, and Gg on the board, saying the letter name
and sound as | write. Ask students to repeat letter names
and sounds after each letter.

e Point out defining characteristics of each letter. Write each
letter a different way, making some lines thicker, or curvy.
Ask students if this changed what the letter is.

e Ask students to gather with their weekly partner in an area
of the classroom to work on a sort. Pass out pre-made font
sort activity. Students should cut out on the dotted line, and
then sort the letters into each house. Students should
discuss with their partner why they think each letter should
go in each house. Repeat the sort before moving to the
extension. | will be walking around the class during this
time to assess which students are doing well or are
struggling, and to provide guidance.

e Then, students can look through magazines/newspapers
and look for the letters being sorted and cut them out to



https://drive.google.com/file/d/1My_rgkIAAZrUSxcKPdXtxX9T8CAjRXGg/view?usp=sharing
https://drive.google.com/file/d/1My_rgkIAAZrUSxcKPdXtxX9T8CAjRXGg/view?usp=sharing
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add to the sort if they find more interesting fonts.

Lesson Closure

Set a 2 minute timer with music while students clean up any paper
scraps, clean their area, and return to their desks. After everyone
has returned to their desk, point out how every letter can be
written many different ways. Point out posters/decorations in the
classroom that use different fonts. Ask students to show with their
thumbs (up, down, or sideways) how they felt about today’s sort.

References

Bear, D. R., Invernizzi, M., Johnston, F. R., & Templeton, S.
(2020). Words their way: Word study for phonics, vocabulary, and
spelling instruction (7th ed). Pearson.

(p. 137)

Phonemic Awareness

Initial Consonant Follow-the-Path Game (Small Group Center Activity)
Materials & Preparation:
Printed/prepared game boards and picture cards.
Link to created game:
https://drive.google.com/file/d/10QrtpBFJYN3tNuiULgIRHhN3fzVVr90s9/view?usp=sharin

0]

Introduction

Gain attention/hook: Timer sounds to transition small groups to
the next center. Welcome the next small group to the teacher
table, and tell them we will be working on sounding out beginning
consonants.

Activate prior knowledge, make connections: Ask group what
sounds T, M, and P make. Sound it out together, which students
echoing after each letter.

Set purpose: Read learning target aloud to students, “I can sound
out T, M, and P at the beginning of a word”. Ask students to
repeat it back to me.

Instruction

e Introduce the follow the path game we will be playing.
Depending on group size, we may work with partners or
groups of 3 for each game (multiple copies of the game
available).

e Go through each of the picture cards with the whole group.
| will identify what the picture is, and then | will ask the
group to sound out what the word starts with. For example,
the first picture is of a mouse. | will hold up the picture, say



https://drive.google.com/file/d/1oQrtpBFJYN3tNuiULqlRHhn3fzVr9Os9/view?usp=sharing
https://drive.google.com/file/d/1oQrtpBFJYN3tNuiULqlRHhn3fzVr9Os9/view?usp=sharing
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‘mouse”, and then again emphasizing the “m” sound,
asking the students to do the same, and then say the letter
“M”.

e After doing this for each card, the group will break into
smaller groups that | will observe and assess while they
play the follow the path game. Students should be
comfortable with the game rules, as | will have the game for
various letter sound combinations.

Lesson Closure

With 3 minutes left on the small group timer, | will ask students to
finish their last 2 turns. Then, we will close again emphasizing the
T, M, and P beginning sounds. Can students think of other words
they know that start with these sounds?

References

Bear, D. R., Invernizzi, M., Johnston, F. R., & Templeton, S.
(2020). Words their way: Word study for phonics, vocabulary, and
spelling instruction (7th ed). Pearson.

(p. 139)

Concepts about Print
We Are in a Book

Materials & Preparation:
We Are in a Book, physical copy. Images of kids in school to project on board.

Introduction

Gain attention/hook: Ring bell and ask students to gather on the
carpet for a read-aloud.

Activate prior knowledge, make connections: “What are some
things we notice that almost all books have?” EX: Title, author,
page numbers, words, sometimes pictures, front and back
cover....

Set purpose: Read learning target aloud to students, “I can point
out features of books”. Ask students to repeat it back to me.

Instruction

e Read aloud We are in a Book!

e After reading, ask students to turn and talk to a partner
about how the characters found out they were in a book,
then share with the class.

e What book characteristics did the characters notice in the
book? The page number, the reader...

e How did we know what each of the characters was saying?
Point out the speech bubble connected to them is what the
characters were saying, and the picture shows us what
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they are doing.

Project images onto the board of things we do in school (in
the cafeteria, on the playground) with empty speech
bubbles. Ask the students what they think they might be
saying based on what they are doing.

Write down what they say in the speech bubbles. Point out
punctuation and capital letters.

Ask students to turn and talk to a partner about other books
in our library. They don’t all have speech bubbles. How else
do we know what characters are saying in a book? Then
share with the class.

Lesson Closure

Have students reflect on our read-aloud. Why were Elephant and
Piggie sad about the book ending? How did they know the book
was ending soon?

References

Bear, D. R., Invernizzi, M., Johnston, F. R., & Templeton, S.
(2020). Words their way: Word study for phonics, vocabulary, and
spelling instruction (7th ed). Pearson.

(p. 140)

Materials & Preparation:
Envelopes with cut up sentences inside from Jack and Jill nursery rhyme, with the
sentence written on the outside.

Full nursery rhyme printed out on paper, large print.

Fluency (Concept of Word)

Cut-Up Sentences (Small Group Center Activity)

Introduction

Gain attention/hook: Timer sounds to transition small groups to
the next center. Welcome the next small group to the teacher
table, and tell them we will be putting together a nursery rhyme.
Activate prior knowledge, make connections: Ask students if they
have ever heard of the nursery rhyme Twinkle Twinkle Little Star.
Set purpose: Read learning target aloud to students, “l can put
together words to tell a story.” Ask students to repeat it back to

me.

Instruction

Read aloud Twinkle Twinkle Little Star from print-out,
pointing to the words as | read.

Pass out the 6 envelopes to students with cut-up sentence
parts inside, and the full portion printed on the outside.
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e Explain to students that they will work to put together their
portion of the rhyme together based on the sentence
printed on the envelope. While they do this, | will observe
and assess how students are doing with the activity, and
help when needed to scaffold.

e Once students have their sentence part put together, we
will put all the sentences together to make the full nursery
rhyme, one piece at a time.

e Re-read the piece they put together.

Lesson Closure

How can we apply this to other nursery rhymes? Would it work
with other stories we read in class too?

References

Bear, D. R., Invernizzi, M., Johnston, F. R., & Templeton, S.
(2020). Words their way: Word study for phonics, vocabulary, and
spelling instruction (7th ed). Pearson.

(p. 143)

Writing (language experience)
Weekly Message

Materials & Preparation:
This will be a Friday routine, so students should get used to how it works.

e Chart paper

e Markers

Introduction

Gain attention/hook: Ring bell and ask students to gather on the
carpet to create our weekly message.

Activate prior knowledge, make connections: Let’s talk about this
week! Take 2 minutes to turn and talk to a partner about what our
week’s highlights were as a class.

Set purpose: Read learning target aloud to students, “I can help
write what we did this week.”. Ask students to repeat it back to
me.

Instruction

e First we will have an informal chat about what we did as a
class this week. What were some favorite moments?
Challenging moments? Moments of achievement? Write
key words that come up on the whiteboard. This can be
especially useful for notable vocabulary introduced this
week as a refresher.

e Students will have a mini whiteboard where they can
write/draw anything they think is notable.
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e Next, pull 5-6 “lucky ducks” from the jar to decide who will
be making statements this week. Each student chosen will
come up with 1 sentence about something we did as a
class this week.

e | will write (student’'s name) said “...” and record their
sentence exactly how they stated it (and only correct
grammar if student approves it first).

e We will then read back the statements together, and
approve it to be sent home to their families - | will take a
picture of the chart paper message to attach in a weekly
check-in email to families. Families will be encouraged to
read the message at home with their student.

Lesson Closure Encourage students to think about their personal highlights of the
week. While not everything will be included in the weekly
message, self reflection is important too. Have students take time
to draw or write something in their writing notebook from the week
that was important personally.

References Bear, D. R., Invernizzi, M., Johnston, F. R., & Templeton, S.
(2020). Words their way: Word study for phonics, vocabulary, and
spelling instruction (7th ed). Pearson.

(p. 143)




